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Peer relationships will affect the individual's self-worth, moral attitudes, positive and negative emotions and motivation process (Harter, 1998; Hartup, 1983; Smith, 2003), especially in the physical and psychological development in children and adolescents. The study of peer relationships that mainly in a series of the Weiss and Smith's research (Ullrich-French & Smith, 2006, 2009; Weiss & Duncan, 1992; Weiss & Smith, 1999; Weiss, Smith, & Theeboom, 1996), but not so many.
The purpose of my first study was to examine the differences in ability beliefs, enjoyment, and physical, social, and moral self-concepts of children with different peer status in physical education class. The result is children with different peer status were significantly different in ability expectancy, and physical and social self-concepts, and the popular and the controversial had higher ability beliefs than the neglected, and the popular, rejected, and average had higher physical self-concept than the neglected. Finally, in terms of social self-concept, the popular were higher than the rejected and neglected. However, the study found that neglected children in the capacity of faith, physical and social self-concepts are significantly lower than other peer status types of children, previous studies pay more attention to peer-rejected children's psychological development of the future should be more understanding of neglected children Development and Psychological Factors. 
Literature in the academic domain has shown that children’s social status among classmates affect their psychological experiences and self-perceptions. In sport, children’s social status among teammates may also affect their psychological make-up, yet only very few studies have looked into it. Gifford-Smith and Brownell (2003) also emphasized the study of children's interpersonal development, and should pay attention to different situations (such as in school, sports team, etc.) for children to interact requirements or provide the opportunity is not the same, and for the future development may have different effects.
Purpose

The purpose of this study was to examine the differences in perceived ability and enjoyment in sport, and physical, social, and moral self-concepts of children with different peer status in athletic teams of primary schools.
Method

 Participants of this study were recruited from 9 athletic teams of 5 different sports, including rhythmic gymnastics, volleyball, baseball, soccer, and basketball, from 6 different primary schools in Taiwan. They were 67 boys and 42 girls (a total of 109), age ranged from 8 to 12 years (M=10.93, SD=0.92), and participated in school teams for 0.5 to 6 years (M=2.00, SD=1.24). Peer status was assessed by way of peer nomination in which each participant were asked to nominate three teammates he/she liked most (positive nomination) as well as those he/she like least (negative nomination). The sum of the number of positive and negative nominations showed the individual’s social impact (SI), the higher the score the more attention the individual had from teammates. On the other hand, the difference of the number of positive and negative nominations showed the individual’s social preference (SP), the higher the score the more the individual was liked by teammates. According to Coie & Dodge (1983), five types of peer status could be identified based on the combinations of different levels of SI and SP.  
Result

In this data, there were 24 children been identified as the popular, 22 children as the rejected, 44 children as the average, 16 children as the neglected, and 3 children as the controversial. Differences among children of different types of peer status were examined by MANOVA, but no significant differences were found in either perceived ability, enjoyment in sport, or physical, social, and moral self-concepts. 
Discussion

These findings did not correspond with studies in the academic domain and our work in physical education in 2009. We found that, in physical education, children with different peer status were different in their psychological make-up. Specifically, the neglected had significantly lower scores in ability expectancy, required effort, and enjoyment in physical education as well as much negative self-concepts then children with other peer status types.  The disagreements between the findings in physical education and athletic teams may due to the nature of the goal and group processing of the groups. For athletic teams, the goal is winning. Team members are recruited and selected according to athletic ability and the member’s contributions to the team are evaluated mainly by athletic performance. For physical education, on the other hand, the goal is learning and members are not selected by athletic ability. It is possible that the influence of peer relationship on children’s psychological experiences and self-perceptions in athletic teams is shadowed by the stronger effects of athletic ability and performance. Accordingly, the effects of peer status in sport teams may not as salient as in physical education. More studies are certainly warranted.
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